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This pap^r id oti© in a secies of fcur aiieribingr ^ 
boy ^ctrl^rit €3 pfog^aos for iliaentary sahccl childMii* It aescribe'S a 
'*bcy ^G^i^n ted*' olaisroorar pla/^r^miflf and ixtraeurtlcular activities; 
a afff-dQ^elopBien^ p^ograa; und d€\relcpB^nt of a •'boy-oclent^d" 
ptogma padkaq® to^ dissioln at ion piitpeset# It pMi^nta an tiralua^ton 
cf tha? pcogram showing that fcc^ys Imcrfasei th^ir gain ucorea in 
acad^faid subject areas eonti juio over the thre^'-je^r project itid 

that both boys ^nd girls achl%y^ft mov^ than a year's average g^ov^-^h 
ifith h4 boy a eatohing up witK tk^ girls. (TJ) 



* It prod tions supplted by EDRS ar^ the best that can bf nadfe ^ 
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PlauniiiB/ Iniploniontat iDu/Evaluutioii of 
a SUCCESSFUIj BOY-OIUKNTKD Pviiimry 
Program for Both Doys and Girls 

Boys triidi tlonall,y socin to Imvo moro tlirflculty in school. 
Boys tend to Tail moro than girls acaclcmi ually . Glrla tend 
to coinpriae a Broater poroontiigG of tho "top groups," Moro 
boys have rotidlnB probloms, are conaiderod "dlaclpllnQ 
probloms," and are enrolled 'in apocial reading, inatli and 
language remodiation classes of special oducatloii classes, 
In addition, more boys tend to be referred to the school 
Psychologist or counselor for help. More boys score in Qj 
on reading, math and language etandardiaed tests in the 
elementary schools. More girls tend to score in Q4 o£ tliose 
same testa. More girls than boys are classified as "top 
students." There tend to be more negative comments written 
in cumulative flies about boys than girls; howevei', there 
tend to be more positive comments written about girls. These 
"general knowledge" statements were substantiated by an 
investigation within the Thermallto Union Elementary School 
District in an analysis of standardlEed test results, cumu- 
lative files, remedial reading, math and language class 
enrollments, "discipline problems" identified by teachers, 
"top students" Identified by teachers, enrollments In special 
education classes, psychological referral records, etc. It 
was found that boys, on a two-to-one basis, had more diffi- 
culties in school, In contrast, the girls, compared to boys, 
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succooduci more t\\i\n t\\o boyn , also on a tvo-to-otio jmtlo, 
Tlia«G local fincUmsB htivo boon substantial; od at the state 
levels also. For exiunplo, data from tho State of California 
<.l07O-lf}7G) tt'stliiB program IndiaatoH that, i'Ggardlesa of 
categorical aid isi'ograina, boys scoro sIliiiI f iuantly and sub- 
stiintiany lowor thim the girls thi'ough blio Btato (Barnes & 
Ciohringor, 1077, lD78a, 1978^, i97Sc; Oohi-inifcr andDarnng^ 
a978a, lf)78b, 1078o, 1078d). (See Table 1,) 



Table 1 

Caliiornln State Data Analysis: 1975-70 



Orado/Ssx 


Roadi ng 


^VrlttGn 
Express ion 


Spelling 


Math 


GrRde 2 
Girls 
Boys 


71 

65 








Grade 3 
Girls 
Boys 


84 
SO 








Grade e 
Girls 
Boys 


71.6 
67.9 

- 


69.0 
63.1 


61.5 
58,6 

—————— ~- 


59.7 
SO.O 



-2- 

4 



'rna Caliroriiitt SUto tltttn iinalysls ronocts a nutionul 
tfoiKl, It It! nob unique oi CuliXornia childron or Thormalito 

I 

I 

studon ts. 

Ill an attonipt to Uttatil< thla oducntlonnl neod, tin ESEA 
Tltlo III (Inter r©-tern)Btl IV-C) was written by thm Tliermalito 
Utiiou laomeiitary School District. It was fundod for a three 
year poriod to develop u "bpy-oriontod" primary proBram which 
would to suooossful with botli boys and girls. The project 
was nainecl ^'Equality Eduoatloii for EvGryonei" later nicknarned 
'^Project Boy J' The main goal of the program was to maintain 
the high achievement level of girls in reading, math and 
language and to raise up the achievement levels of boys to 
equal the girls* achlevemont level. This was to be achieved 
througli (1) the planning/deyelopment of "boy--oriented" 
classrooin, playground and e^tra-curricular activities; (2) 
a staff-development program and attitude change of teachers; 
and (3) developriient of a ^'boy-oriented^' program package for 
dissemination purposes^ The Project Boy Syllabus Activity. 
Card Program . 

There are various aspects in the planning, implementation 
and the Bvaluation of any program. The Project Boy Program 
im no 8Kception. The adoption/adaption of the Project Boy 
Syll abiis Activity Card Program is simple. All that is needed 
for program duplication tn a new location is (1) a desire 
on the part of the administration and' the teachers to Install 
the philosophy and purpose of the program, I.e., to decrease 
or reduce the degree to which boys trail girls academlcaHy 
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through tt *'boy-Drlontdd'' program of classroom activltlea and 
extra-ourricuiar activities; and (2) to havo copios of tho 
Projc ict Doy Syllabua Activity Card ProKrani p prafDrabiy ono 
dopy por clas&*roon). (However^ a Btaff could dovc^lop its 
own '*boy--oriontod'' proBram of classroom and extra-curricular 
aotivities aftGr careful roeGarah and field- testing of tho 
locally developed program, Be It a locally developed ''boy- 
orionted'' prograni or the Project Boy Program * the contGnt of 
this paper applies equally,) (Barnes and Gehringer, 1077) 

The Project Boy Program contains 89 Syllabus Activity 
Cards for teacher use and reference for hundreds of ideas 
for classroom activities, playground/physical education 
activities, during and after school field trips, over-^night 
stays and weekend trips* The program has a manual of use. 
Teachers' Guide to Project Boy Syllabus Activity Card Program . 
In addition j each kit comes with a packet of insert materials 
which can be filled/inserted into the appropriate Syllabus 
Card for future, additional references. 

The program Incorporates an instructional strategy and/or 
products which can be installed in parts and/or phases, The 
program includes mora suggested atrategies than can be used 
by any one teacher or school. The school will, of course^ 
install parts and/or phases of the program by either adoption 
or adaption, depending upon the Individual school *s specific 
needs and circumstances; in fact^ each classrooni teacher has 
a wide choice and considerable flexibility with respect to 
parts and phases installed. 
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Tho Project Hoy Program is doslgnad to bb used by tht) 
regular olttssrooni teacher , in various typos of olassroumsi 
from tho most traditional to the most progressive. 

Ono-day in-sorvlca is rocommencl©d prior to classrootn 
impiemeritation and sevoral days for pi*ogram monitoring by 
school pGrsonnel or prinaipal are roconimetidGd after Imple- 
inentation. No special facilities or curriculum personnel 
are required for Implementation and the program can be 
easily installed Into a new setting. 

Particular staffing patterns will facilitate program 
Implementation, i.e., the assistance of both males and 
females on the teaching, student teaching, paid instructloiial- 
aide and volunteer- aide staffs, Male presence on staff is 
not a requiremont for the program *s success; however, it Is 
felt that the presence of males has had a positive effect 
on staff toward accomplishing project thrust* Both female 
and male teachers achieved success with the program. SmK 
of teacher was not the determining factor. The attitude of 
the teacher involved, the awareness and dedication to solving 
the educational differentiation between the academic success 
of boys and girls was the difference (Gehringer and Barnes, 
1978b), 

A director or coordinator of some sort Is recommended- 
The director might be a school principal, curriculum co- 
ordinator, head teacher or anyone given a small amount of 
time (,10 of full time?) to conduct the coordination 
activities. 



Tho Huhool administrator Bhould jnirticiputu in the 

Implomontatlon of tho program boouuBO of staTfing and 
schdduling coneiderat ions , 

In rGfjards to the '4doal'* nurnbor of out-of ^school 
activities which arc nQcossary to contributa to tho program 
success, about five are recommondod por class, minimum, 
Toachers have reportod that planniiag onu out-of-school trip 
per month, with the entii*© clase or with one or mor© pupiL^ 
.(small group) was easy to acconiplish. Many of the field 
trips recommended could be accomplished during school hourpj, 

The program planning for the adoption/adaption of the 
program can be involvedj detailed and organi^edj complete 
with a needs assessment, goals and objectives, solution 
procedures/aoti vlties , evaluation design ^ monitoring/ 
management system^ etc* , or it can be quite simple and 
informal. The program can simply be purchased and given 
to the classroom teacher for implementation; however, more 
careful planning, implementation and evaluation are recom-* 
mended to facilitate program succese and ef f ectivenass , 

Normed-ref erenced J etandardlaed tests can be utilized 
as part of a needs assessment and/or an evaluation of a 
program* For ajsample, the following questions can be asked: 
How many boys scored in Qj^? 

What Is the mean grade equivalent score of the boy 
Of the girls? 

Are the boys scoring lower than the girls? 
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How nuiny boys scoi*od in Q4? Ilow mnny fiirlB? 

Aro tho girls scoriiui highor than the boys? 
tf your primary population Is similar to moat popula- 
tlonsi your boys are not succoodinLt as woll as your elrls, 
No partioular Btandardii^.od toatB In rtuidlruii math and/or 
laneuago aro rocoimiiended , as there are sever nl wdlX-known 
ones on th© rnarkot from which to choose (GehringGr and Darnos, 
1978d), 

Student attitudes towards poors, solfi achooli teacher 
and loaraing can be assessed directly, with paper-and-pencil 
test, the NorBar Attitudinal for example, or inf erontially/ 
unobtrusively. Many evaluators prefer instruments aimilar 
to the NorBar, which was developed by Jack Lutz at Program 

i 

Dovelopment Center, on the California State University 
campus in Chieo, California, The NorBar is adminiatered 
with the teacher reading the questions to the class. Each 
pupil indicates how s/he feels about an item by circling 
(or drawing, depending on the age of the pupils) the faoe^ 
which best expresses his/her feelings. Sometimes this test 
is referred to as the "Happy Face'* test. 

Caution should be taken when attempting to predict /In-^ 
fluence academic success/failure as measured on standardized 
tests and correlated with attitudinal test data, regardless 
of the attitudinal measure involved. This is an area which 
needs inore research, as there Is some indication that there 
is little or no correlation between academic success, as 



moftsuml by sttttidardlssed tost£^» rthtt ehanao In pupil ftttitudoM, 
ftti tnoa^urod by papor-tttid-pnuell tost-s* 

Another mmnu of aBsoBsing attitudes md/ov dhaiigca in 
ftttitudoa (of tcnchora moro thtin Qtudonta) la tho papor-and- 
pencil instrumont, "Pupil Chur*aotoivlslies Profile." TotvoheM 
can fill out a elmck-llat on iiulJvicliifv 1, pupllw. 'rhrjn follfaw- 
ing Bpooiric orltoritt, pupila can bo claaaiflotl luidoi'dltiK 
to toachor opinion, as (1) ".Top i\ca domical ly , " (2) "Dlsciplino 
Probloms," and/or (3) "Lowost Aoadeinlcally . " This can bo 
dono on a one-time basie for a nceda assdsstnGnt ot on a pre- 
post basis to calculate tGachGf attitude changes. 

Traditionally, if your population is typical of most 
populations, you will have more boys than girls clasaifiod 
as "Lowost Academically" and "Discipline Problems," In 
contrast, you will have more girls than boys classified as 
"Top Students." The Project Boy Program was quite success- 
ful in maintaining the high aohieVQnient levels of girls 
while increasing the boys to a compiirable level of the girls. 

Another measure of pupil attttudes can be excused and 
unexcused absences data. Unexcused absences can be considered 
a measure of pupil attitude towards school, Proportion- 
ately, boys tend to have more unexctiaed absences than girls. r 
The Project Boy Program helped to alleviate the unexcused; i 
absence problem., which costs distriats monies. in loss of.a. 
du a. " (aver age%daily ' attendance) ' laoofae . , : 
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tiOoklng at (ibsonccsi the following quest Johs can bn askmi: 

How ntatiy unc»j«ceuseti ubsGtideB did tho bo^B havo? 

How rtatiy uttc^^eusDtl tibsondea did tho glrJs havd? 

Do boys havu moro UhoxcuRed nbsoncoa than girls? 

How rnany Recused iibHi?hci?s did tho boji^y have? 

Haw tiiany oMtiu^dd ritirittnceii did th€ jjlrle Imvt?? 

Iki boyn huvc motd tiMcusad nb^^onee^ than nirlwV 

How ttiuah money did the dlstrlot 1ds«j In aid»ii* 
monies? 

Aro tho OccUsod and uno>ccUsGd abaoncGS eHce&sivo 
or too frociUGnt? 

The Projedt Boy Program was quite succeeBful in attacking 
tho abaonco (both oKcusod and unokcusod) problomi The do* 
dreiii^ in abadiico^ mxu statistically ylgnifiaant and mono- 
tarily pioasing* 

All of tho aforomGntionod moasuroa, inoludiiiB standardiEdd 
toBts in reading, math and languago, pupil eharaet©rist ioa , 
unoKGUSod and eKcused abaonoos and student attitudOB» wore 
utlll^od in tho evaluation of Project Boy off oativenoas. 
The aohievement levels in reading, math and languago of project 
boys increasGd significantly (to *0S level of significance), 
with th€f boys scoring comparable to the high achievement 
levels of girls* With Project Boy implementation, not only 
was the progress of the girls increased, but there was no 
statiatlcally aignlficant difference (to the, 05 level of 
significance) between the reading , math and language scores 
of boya and girls* 
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t»rojocl Boy 'B «f fecli vrmo.'is was dotormlno<l by ! (I) a 
troallnont group/coniprtrison proup on i\ grsido U^vol btiHlu th 
reft.dlii(t, math and Inngunito; (2) aLtlludltml ofuvruit'S of tiififol 
pot>ulfition moiisuf cd by iho MorUar Attitudlhttl test 
resuita); (li) a lonRi tudlnsil study of pi-ojoct i>upllb Mi rtl'atUiSi 
A hiJd D to «tudy Hit? t?rr«elM of thv projt'cl in poRt-'pj^Djoo.t 
ydttfe; ('I) dKCUMtnl/unckeiiMiHl ubseiiccR compar iHDhH ; nnd {r>) 
ptfpll chrtraetiji'lBL Itis sdalos compai* iKotm. 

ThofR wefe 18? pupils In the esporlmontnl populnt Iran 
(grades K through 3) uhid 150 in the? compariKon group. In- 
dividual pupil progross wrb foUowod for the duration of the 
lhrc©*'ycnr project; test data was avallftblo from Octoboxs 
1074; May, 1075; October, 1075; May, ioffl; Octobor, ISfQ 
and March, 197?. 

F^rojoct boye (the target population) Increased their 
gain scorca In academic subjoct aroas continously over the 
three year project . Thefie Increases eontlnuod Into the 4th 
and 5th grades, indlcatiiig the "holdinB powor" of aehteve- 
mont sains. 

Projeet boys scored (at a significant lovel) as well 
as project girls » who at the start of .the project had achileved 
much bettor than the boys had. Project Boy has proven itself 
to be quite effective in raising and maintaining high lovQls 
of academic and arfectlv© achievement of BOTH boys and girls . 
Both the boys and girls were achieving more than a year's 
averaee growth. 
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Year's Growtht Boys and Girls 



Subject Area 


1974-75 


1075-76 


1ST6-77 


Reading 


+0.5 


+0.9 




Language 


+0.7 


+1.1 


41, € 


..Math 


+0.6 


+1.0 





The Project Boy Prograni addresses itself to the special 
needs of boys while meeting the needs of girls, too* This 
type of program has proven statistically successful with 
Thermallto pupils, both boys and girls* Other teachers^ 
schools and/or districts are encouraged to develop their 

c 

own **boy-orlented*' programs. Needless to say, boys can 
achieve at a high level, comparable to the high •achlevemcat 
level of girls* 
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